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Abstract
This funded, preliminary, qualitative study focuses on the significance of the accumulated knowledge of Elder faculty in higher/continuing education settings. The research design is intended to create space for Elder faculty to share stories of lived experience in support of some of the knowledge needs of ‘less senior’ faculty. 
Introduction
We do, after all, live in a world that was shaped by ten thousand generations of elders. Their contribution, however, is often overlooked…

 (Thomas, 2004, p. 131)
Elder knowledge sharing with Other community members in higher/continuing education settings is the focus of this preliminary, qualitative study. Elder knowledge refers to the accumulated knowledge drawn from the lifelong learning journeys of soon-to-retire or retired faculty. ‘Other’ refers to junior/less experienced faculty. Creating ‘space’ within these settings for Elders to share stories of significant learning moments is one way to value Elder knowledge and to address the needs of Other community members.
Elder and Other(s) are capitalized throughout this paper. This distinction is not intended to emphasize an age-based boundary that separates. Rather, whilst recognizing that lifelong learning is not arbitrarily determined nor limited by years of lived experience, the distinction of ‘Elder’ and ‘Other’ respectfully recognizes the unique contributions of those whose lived experiences draw from a different time and place. 
This study is informed by the belief that Elder knowledge is a rich environmental resource and, in light of the aging workforce, is at risk of becoming ‘extinct’ if proper measures are not taken to protect and sustain it. Creating pathways for knowledge sharing is particularly critical considering the number of Elder faculty who have or will soon retire over the next several years. In light of this shifting demographic, the ratio of Elder to less experienced faculty will be consequential. The questions that guide this study include: 1) Is ‘Elder’ knowledge valued? 2) What are the knowledge needs of ‘Other’ community members in contemporary higher/continuing education settings? 3) How can we support and sustain Elder knowledge sharing? 
Literature review
An exploration of the literature, in support of this preliminary study, included: 1) Shifting workforce demographics; 2) Elder knowledge and story sharing; and, 3) Contemporary mentoring models. Also, the literature review was extensive and supports a larger, subsequent study, now in progress.
1. Shifting workforce demographics 
Although most Canadian universities no longer mandate forced retirement, 65 years of age remains a common benchmark as aging individuals contemplate significant work life changes, such as: full retirement; reduced work loads; or, a shift in work location.  Although these changes have obvious economic and organizational implications, it is the knowledge loss implications that are of most concern to this researcher. Cole (1999) referred to a rapidly aging (versus shrinking) workforce. 2006 was identified as a milestone year in that ‘early boomers’ would have reached their 60th birthday. Cole (1999) referred to the 55 year plus group increasing by 35% over the new few years. Specifically, over half of all Canadian faculty members will be eligible to retire within the next 15 years (Foot, 1998). In light of these sobering statistics, it is increasingly important to understand the transitioning experiences of new and less senior faculty (Bosetti, Kawalilak, Patterson, in press). 
With respect to growth, development and overall satisfaction of community members within higher/continuing education settings, collegial and supportive relationships were cited as a central, contributing factor (Ropers-Huilman, 2000; Astin & Davis, 1993). There are few analytic references, however, to the formation of relationships amongst community members, apart from a ‘homo academicus’ study of the male academy (Bordieu, 1988, as cited by Reay, 2000, p. 13). Bosetti et al. (in press) cited a visible trend away from traditional academic values and referred to a “more corporate-style entrepreneurship [and mentorship] and a metamorphosis of institutional agendas geared towards managerialism, elitism and privatization (Currie, 1998; Fisher & Rubenson, 1998;  Mount & Belanger, 2001), thus impacting the ease of developing community infused faculty collaboration and collegiality. “It is [also] argued that business values have led to insularity among academics, greater individualism, a lessened…or loss of community – in short, the precedence of dehumanizing aspects of global markets over community and human priorities” (Currie, 1998, as cited in Mount & Belanger, 2001, 

p. 139). This researcher maintains that commitment to the co-creation of community in higher/continuing education environments, by creating pathways for story-sharing of lived experiences between Elder and Other faculty, has the potential to reawaken community members to the rich resource within these settings.
2. Elder knowledge and story sharing
Indigenous Elder knowledge is described as “organic [and] typically passed on [orally] from one generation to the next” (Merriam, Caffarella & Baumgartner, 2007, p. 224). Several studies focused on the impact of receiving Elder knowledge and on the significance of integrating Elder knowledge within communities (Crate, 2006; Zhou, Knoke & Sakamoto, 2005; Staikidis, 2006).  
Elder knowledge is best understood within an Indigenous context and there is a shared epistemological essence that unites Indigenous perspectives (Kawalilak, 2004). This essence is bound by an interconnectedness of humankind to the environment, a visible commitment to giving back to the community, holistic approaches to learning, recognition of informal learning, and the positioning of story sharing within the learning and knowledge acquisition process (Kawalilak, 2004; Merriam et al., 2007). The sharing of Elder knowledge through story is described as a pathway encompassing traditions, values, beliefs and world-views. Traditionally, imparted Elder knowledge was not written; it was shared through artistic representation and oral tradition (Sefa Dei, Hall & Rosenberg, 2000). Openness and reciprocity provided rich opportunities for learning and knowledge acquisition for both story teller and receiver (Lawlor, 1991; Ross, 1992) and, in light of this potential, knowledge acquisition through story sharing continues to be explored by many researchers across disciplines (Lerner, 1992; Olshtain & Kupferber, 1998; Rushton, 2004; Samoff & Stromquist, 2000; Williams, 2000). 
3. Mentoring Relationships
Contemporary mentoring models are designed to support knowledge ‘transfer’. Mentors are typically referred to as “role models, advocates and advisors, developers of skills, listeners, coaches, challengers, visionaries, balancers, facilitators, and resource providers” (Dietz, 2003, p. 34). Levinson (1978) referred to “teacher, sponsor, host, guide, exemplar and counselor.” Parkay (2001) described the mentor- protégé relationship as “an intensive, one-to-one form of teaching in which the wise and experienced mentor inducts the aspiring protégé into a…usually professional, way of life” (p. 196). Williams (2001) referred to a nurturing relationship that involved ‘passing the torch’ to the next generation of teachers, and Carston (2007), to “the heart and soul of mentoring [as] an outgrowth of a personal belief in the value and worth of people” (p. 10). 

A dominant theme in the business/industry literature focused on the ‘retention’ of knowledge and talent (Barkham, 2005; Faculty Diversity Standing Committee, 2006; King & Lawler, 2000; Lindquist, 2006; McKeachie, 2006; McMillan & Parker, 2005; Piercy, Giddings, Allen, Dixon, Meszaros & Joest, 2005; Olmstead, 1993; Sands & Parson, 1991; Wolcott & Betts, 1999). Knowledge ‘worthy’ of harnessing was linked to high potential employees, those ‘with power’ and in formal leadership positions (Belet, 2007; Miller & Desmarais, 2007; Lacey & Tompkins, 2007). Contemporary mentoring strategies referred to acquired knowledge as a stand-alone by-product, an appendage that could be surgically separated from individuals. Little reference was made to the interconnected and intimate relationship(s) that individuals held with their own lived experience. Separating knowledge from individuals positions “value and worth of people” (Carston, 2007, p. 10) as secondary to the knowledge being harvested. 
Although some studies referred to mentoring within higher education settings, the creation of space(s) that supported a more organic, relational and informal knowledge sharing process was limited. Tamburri (2003) referred to the ‘creation of space’ and encouraged senior faculty to “step aside [to] make room for new ideas” (p. 11), versus the creation of an inclusive space informed by respect and a belief in the value and worth of those occupying that space. MacGregor (2006) supported a more inclusive space and argued that senior faculty are needed to mentor newer faculty, challenging common misconceptions that newer faculty contributed more significantly to the higher level of knowledge acquisition in universities. Adamec (2006) argued that relegating senior faculty to the margins was a grave mistake. 
Although similarities can be drawn between business and industry and higher/continuing education settings, there are significant cultural differences. Business and industry focuses heavily on output and deliverables. Knowledge acquisition in higher education is experienced as developmental, with significant emphasis on the learning environment and processes which inform and sustain knowledge acquisition (Horowitz Gassol, 2007). 
Research design 
The design of this study is informed by the intersection of two theoretical frameworks (see Figure 1. Point of Intersection). 
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Figure 1. Point of Intersection – Promotes protection of interconnectivity of all parts and significance of ‘each’ to the greater whole; understands the mutual interdependence of all parts; and seeks collaboration and purposeful processes/practices to preserve and sustain. 
Conservation theory and Indigenous epistemology both focus on a deepened understanding and appreciation of interconnectivity of all environmental parts. Conservation theory refers to the protection of natural resources and seeks collaboration amongst individuals interested in promoting understanding and appreciation (Eversole, Wong, Leopold, Luebke, Nicholson & Harmon, 1995; Hiwakaki, 2005; Holsman, 2000). Indigenous epistemology, a respectful, inclusive and holistic ideology (Sinclair, 2003), is informed by the interconnectedness of all aspects of the environment (Kawalilak, 2004). Indigenous ways of knowing is a paradigm “congruent with holism and the beneficial transformation of total human knowledge” (Ermine, 1995, p. 103). 
Within the context of this research, higher/continuing education environments are viewed as an ecosystem of sorts. Hawley (1986) defined ecosystem as an “arrangement of mutual dependencies in a population by which the whole operates as a unit [maintaining] a viable environmental relationship” (p. 26), and where “rhythmic actions and interactions [hold all parts] in constant relation to one another” (p. 27). Elders are critical elements of the higher/continuing education ecosystem.
Methodology and method
This study draws from constructivist adult learning theory and the concrete experiences and potential for knowledge co-construction when we connect to and draw meaning from reflecting on lived experiences (Merriam et al., 2007). Sharing stories of significant learning moments is the applied method. Story sharing is an inclusive, respectful knowledge sharing medium in support of empowerment and self-efficacy of those who share stories and those who receive them (Fals Borda, n.d.; Freire, 1970; Sinclair, 2003). 
Participants
An open invitation, across faculties and disciplines, was extended throughout one university in Western Canada. This invitation was gender inclusive to faculty 60 years of age and over, with twenty-plus years of lived experience in higher education. Seven male and three female faculty members responded. To date, four male and two female participants have shared their stories. The number of participants for a larger, subsequent study will include Elders and Others, across several Canadian universities and faculties. It is anticipated that thirty to fifty Elder and Others, in total, will participate. 
Data gathering and analysis
Through an open interview process, participants are encouraged to share stories of significant learning moments drawn from lived experiences as long-term faculty members. Participants reflect on respective workplace culture(s) that support or hinder knowledge sharing. Accumulated knowledge is not limited to formal scholarly activities; participants are encouraged to explore significant learning moments that extend beyond formal research agendas, teaching and service. Stories include ‘making sense of higher/continuing education culture(s), power differentials, feeling valued or devalued, experiences drawn by Elders who have been mentored by Others, and from those who have or continue to mentor Others. Interviews are audio-taped and later reviewed for emergent themes that are subsequently positioned in a non-linear story-board design. The lenses through which experiences are discerned are as unique as is each participant. 
Findings and discussion
Although it is too early to discuss patterns, two themes, in particular, have emerged. 
Value of Elder knowledge
Participants referred to never having been previously invited to share significant learning moments, beyond the knowledge acquired through formal (discipline-related) research:
(Participant 2/Male) We are typically acknowledged for our publication record, not for the informal knowledge that we have accumulated along the way. 

(Participant 5/Male) Administration seems more concerned with when I’m going to retire…to free  up dollars for other things, and not so much about the knowledge that I take with me as I walk out the door. 
(Participant 3/Female) Some disciplines value knowledge of senior professors more than others…a seventy-year-old male law professor has significantly more value than a seventy-year-old female in education or nursing. 
(Participant 2/Male) What I’ve learned over the years, I think, is considered ‘old’. Old   knowledge just doesn’t have the same ring to it as ‘Elder’ knowledge…does it. 
Co-creating ‘Safe’ space
Participants referred to the lack of time, opportunity and ‘culture’ in support of connecting with Other community members:
(Participant 1/Male) I just met three new faculty who were hired two months ago.  We’d never been introduced. We need to create opportunities to connect with new faculty. Academia is so isolating at the best of times.
(Participant 4/Female) I asked a new faculty member out for lunch the other day. She seemed nervous. I simply wanted to support her as she tried to make sense of this ‘foreign country’. She seemed genuinely surprised by the invitation. Although she had scheduled meetings with her Dean, these tended to be ‘informational’, ‘let me tell you what is expected’ sessions.  What she really wanted to talk about were her fears, her apprehensions. Did she belong here? Would she ever make it to tenure? How to achieve collaboration in a culture that was so competitive? We talked for three hours. I may have thirty years on this young woman but I remember those feelings! She had a fresh perspective. I found myself sharing my own insecurities about retirement. I think we both just needed someone to talk to.
In this small sample, some Elder faculty and their acquired ‘informal’ knowledge were perceived as redundant. Participants struggled with identity loss and deep feelings of insignificance. Four participants spoke of spending most of their time off-campus and were apprehensive as to what their future held. This researcher is primarily concerned with processes and pathways in support of authentic and respectful knowledge sharing/mentoring relationships, where valuing and honouring individuals who hold and receive knowledge is at the forefront. Some scholars argue for an etic approach, in support of closer ties with business and industry with regards to knowledge generation and ‘transfer’; others promote a more etic perspective and distance from business and industry relationships, in support of preserving the critical elements and processes of academic life and scholarship (Walsch, Tushman, Kimberly, Starbuck & Ashford, 2007). This research explores and supports knowledge sharing between Elders and Others and recognizes the importance of supporting mentoring/knowledge sharing spaces and processes that remain sensitive to higher/continuing education cultures. 
Conclusion

The percentage of newer faculty will certainly increase as Elders approach retirement. Shifting demographics demand recognition and valuing of Elder knowledge, knowledge soon to become ‘extinct’ if measures are not taken to preserve and sustain it. Knowledge sharing, not transfer, is emphasized throughout this study. Sharing is a more organic, co-creative process. There is great potential for those who voice their lived experiences to learn from those who listen. Those who receive Elder stories are also benefactors. 
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